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Abstract 
In 2004, the Ministry of Education (Ministerio de Educación Nacional, MEN) published 
the basic standards for citizenship skills, depicting those as key to foci to work within schools to 
foster the emergence and development of citizens who can coexist with others and maintain 
proper communication. Thus, this research study inquired tenth graders about the opportunities 
derived from a possible intervention that linked both, culture and citizenship in the English class 
environment, in order to improve the existing English language curriculum. After getting the 
results of the preliminary needs analysis, researchers discovered that students were interested in 
exploring these fields, as well as knowing about other cultures. This action research study aimed 
at finding evidence of intercultural communicative competence (ICC) skills through writing 
narrative texts in English as a foreign language. Participants were 75 tenth-grade students, 
between the ages of 14 and 17 years old, who attended three different public schools in Bogotá, 
Colombia. Through literature circles (discussion groups) and storytelling tools, learners played a 
specific role, discovered similarities and differences among cultures, reflected upon their 
tolerance levels and explored ways to face problems. Findings suggested that students were able 
to identify differences in cultures and how those differences helped them to build identity. In 
addition, they analysed how they reacted in situations where their tolerance skills were 
challenged. This experience allowed them to have a deeper level of empathy with others. The 
study also revealed the learners ability to convey meaning, using effective communication 
despite the language problems that they had. 
Key words: Intercultural Communicative Competence; culture; citizenship; narrative 
texts; literature circles; storytelling, SOLO taxonomy, language acquisition. 
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Resumen 
En 2004, el Ministerio de Educación Nacional (MEN) publicó los estándares básicos para 
desarrollar competencias en ciudadanía, sugiriendo éstas como ejes claves para el surgimiento y 
desarrollo de ciudadanos capaces de convivir con otros y mantener una comunicación apropiada. 
De allí surgió la idea de indagar en la población de décimo grado acerca de las oportunidades 
que se pudiesen gestar como fruto de una intervención pedagógica que combinara la cultura y 
ciudadanía en los ambientes de aprendizaje de la clase de inglés, con el ánimo de dinamizar el 
currículo existente. Luego de obtener los resultados del análisis preliminar, los investigadores 
descubrieron que los estudiantes estaban interesados en conocer un poco más sobre estos temas y 
sobre otras culturas. Este estudio de investigación acción, buscó encontrar evidencia de las 
habilidades en la competencia comunicativa intercultural (ICC) a través de la escritura de textos 
narrativos en inglés. Los participantes fueron 75 estudiantes de décimo grado, entre los 14 y 17 
años, de tres colegios públicos de Bogotá, Colombia. Durante el proceso, se hizo uso de dos 
estrategias pedagógicas: los grupos de discusión, también conocidos como círculos literarios, y la 
narración de cuentos, a través de las cuales los estudiantes interpretaron diversos roles, 
descubrieron similitudes y diferencias entre culturas, reflexionaron sobre sus niveles de 
tolerancia y la forma de enfrentar diversos problemas. Los resultados sugirieron que los 
estudiantes pudieron identificar las diferencias entre culturas y cómo éstas los ayudaron a 
construir su propia identidad. Adicionalmente, los estudiantes analizaron cómo reaccionarían 
ante las situaciones en las que sus niveles de tolerancia eran desafiados. Esta experiencia les 
permitió tener un nivel más profundo de empatía con los otros. El estudio también reveló la 
habilidad de los participantes para transmitir mensajes con el fin de dar a conocer sus ideas de 
una manera efectiva, a pesar de los problemas de lenguaje que estos presentaban 
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Palabras claves: competencia comunicativa intercultural, cultura, ciudadanía, textos 
narrativos, círculos literarios, narración de historias (storytelling), taxonomía de SOLO, 
adquisición del lenguaje. 
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Chapter 1: Introduction 
1.1 Introduction to the study 
The policies of the current Colombian government regarding the Plan Sectorial de 
Educación 2012-2016 (Secretaría de Educación, 2012) are aimed at educating people to be more 
competitive and with a variety of skills to face different challenges in a globalised world. Hence, 
appropriate tools for acting as individual and social members of a society are to be developed to 
comprehend and transform their perceptions of reality. According to this policy, teachers should 
promote strategies that help learners to recognize cultural diversity and identity. 
Similarly, Bogota Humana policy understands education of quality as an integral process 
that generates knowledge and allows learners to grow in values and have respect for cultural 
diversity and different lifestyles (Secretaría de Educación, 2012, p. 3). Likewise, according to 
this policy, one of the main functions of education is socializing, transmitting culture and 
developing the individual’s personality (p. 7). 
Therefore, this research study applied intercultural communicative competence (ICC) in 
the English classroom to help learners to raise awareness regarding cultural aspects, values and 
their role in building their own identity. The principles of ICC were considered since these deal 
with the recognition of individuals and how the differences and similarities that people find in a 
specific context help them to address others respectfully (Byram, 1997; Beacco, 2000). 
To assist tenth-graders from three public schools of Bogotá, Colombia, in the recognition 
of ICCs, researchers sought to help them to develop cultural skills such as tolerance, identity, and 
conflict resolution, enhancing their sense of worth in themselves and others as reflected in 
meaningful cultural contexts (real or fictional) by reading and writing stories in English through 
literature circles and storytelling. 
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1.2 Rationale of the study 
It is important for teachers to support learners to understand cultural aspects when 
learning a foreign language because cultural contact is inevitable in the current globalised world 
(Crystal, 2003; Graddol, 2006). Consequently, this study implemented the writing of narrative 
texts as a strategy to get evidence of intercultural awareness regarding customs, traditions, and 
social habits among others (Byram, 1997; Corbett, 2003; Moran, 2001; Richards & Schmidt, 
2010). For such purposes, literature circles provided the comprehensible input and elements of 
analysis that were used in the creation of short stories for storytelling. 
Literature circles are a powerful tool to explore different cultures by giving opportunities 
to analyse different characters and settings (Garrison, Forest & Kimmel, 2014). On the other 
hand, storytelling allows students to share experiences, somehow as mirrors of their own reality 
(McDrury & Alteiro, 2004), which in turn makes learners recognise their own identity and raise 
their understanding and awareness in relation to ICC. In addition, it is important that teachers 
expose learners to decode cultural dimensions because they need to be communicatively 
competent, and comprehend relations with other cultures to hold assertive communication and to 
be more tolerant (Byram & Risager, 1999; Beacco, 2000; Byram, 2000; Fantini, 2008). 
Finally, tenth graders who were between the ages of 15 and 17 years old, were chosen as 
the ideal population because they had already reached the formal operational stage and had the 
capability of abstracting their formal thinking, and transcending concrete experiences and direct 
perceptions (Brown, 2007). 
1.2.1 Needs analysis and problem statement. 
Participants were three tenth grade groups from three state schools in Bogotá, Colombia 
called Institución Educativa Distrital José Joaquín Casas, Institución Educativa Distrital El 
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Porvenir and Centro Educativo Distrital Instituto Técnico (CEDIT) Jaime Pardo Leal, which 
corresponded to the zones Puente Aranda, Bosa and Antonio Nariño, respectively. 
According to the National Standards for English Teaching, the cultural component plays 
an important role in the social development of learners; however, this component is not explicit 
enough in the English curriculum and syllabi of the schools mentioned (Ministerio de Educación 
Nacional, 2006, p. 8). 
Having in mind this limitation, the researchers conducted a needs analysis based on an 
open survey (Appendix F). On the one hand, the results of this instrument (Appendix N) showed 
the aspects that students were most interested in (information of other countries, their culture and 
their relation with the Colombian one); and at the same time, what aspects they considered 
relevant to be studied when learning English. In addition, the questionnaire provided information 
regarding students’ lack of knowledge about what culture means and implies. Although they 
were able to recognise differences, they did not consider them important to enrich their 
knowledge about their own identity. 
On the other hand, most of the participants recognised the significance to implement 
different language methodologies as a way to increase their cultural awareness. They felt more 
attracted to listening and reading activities that involved the opportunity to listen to speakers 
around the world and be in contact with common expressions. 
1.2.2 Justification of problem’s significance. 
As stated by Byram (1997), when human beings are aware of cultural differences, the 
creation of “a sense of loyalty and group identity” can be possible (p. 2). This awareness cannot 
be developed if it is not taught. Foreign language teachers should foster environments in which 
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students have the possibility to experience diversity and recognize cultural differences, so that 
they can have more tools to interact with people from other cultures respectfully. For this reason, 
ICC must have an important place in an educational environment, taking advantage of all its 
usefulness when expanding the communicative competence significance (Byram, 1997; 
Kramsch, 2001, 1996). ICC permits to have a co-operation among different areas to develop a 
cross-curricular relation (Byram, 1997, p. 32) that enriches learners’ educational experiences. 
Students need to recognise individuals to understand their own identity and role into the society 
when using another language. Thus, the main aim of language learning is the integration of 
language and culture since learners can experience another language, and have a different 
perspective when facing reality (Alptekin, 2002). 
Consequently, this research study sought to approach students at developing ICC and to 
find evidence on their cultural awareness in regards to topics like cultural and identity 
differences, conflict resolution and tolerance aspects that can create misunderstandings when 
interacting with people from other cultures. Additionally, this research study aimed at promoting 
tolerance and helping participants to recognise themselves and others to build up their own 
identity. 
Skills such as cultural awareness, tolerance and conflict resolution are important for ICC 
and therefore, researchers took informed decisions based on the standards for citizenship skills of 
the Ministry of Education related to plurality, identity and value of the differences (2004). 
Standards for tenth graders propose a general competence that considers the respect for diversity; 
the recognition of dilemmas of the daily life in which values of different cultures get in conflict; 
and the exploration of different problem solving strategies, bearing in mind their positive and 
negative sides. 
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1.2.3 Strategy proposed to address problem. 
To analyse students’ awareness of ICC skills, researchers introduced the concepts related 
to culture, tolerance and conflict resolution in orientation sessions by utilising videos, readings, 
visual aids and workshops. Then, participants were asked to read selected stories from different 
countries that they had to discuss later, following the tool of literature circles. Reading helped 
learners to become familiar with culture and in that way students acquired knowledge, getting 
insights of cultural aspects (Goldblatt, 1999). Finally, students were prompted to write narrative 
texts that supported them in the process of meaning-making when understanding different 
cultural issues and being exposed to cultural differences (Kearney, 2010). In this regard, 
storytelling is a fundamental way of getting ideas across and it is part of the essence of human 
beings because it is a way of building a sense of identity (Wright, 2000). 
By doing this, students were able to obtain a point of reference for creating their own 
stories talking about their own experiences; they became aware of what to include in relation to 
cultural aspects; they managed to put into someone else's shoes, looking at them with new lenses, 
and they could reflect on others’ cultural perspectives to build up their own identity (Kearney, 
2010). 
1.3 Research question(s) and objective(s) 
Taking into account the above mentioned, the research question was what happens to 
intercultural communicative competence when storytelling to implement the writing of narrative 
texts is used with B1 EFL tenth-graders?, and its corresponding objectives were to analyse the 
effects (if any) of literature circles and storytelling tools in ICC; and to identify ICC skills 
recognition (if any) when reflecting upon topics such as culture, tolerance and conflict 
resolution. 
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1.4 Conclusion 
In this study, having the opportunity to reflect upon ICC topics challenged the learners’ 
critical thinking skills, allowing them to reinforce useful strategies for lifelong learning. In 
addition, ICC skills can also help learners to have a better performance to participate in different 
roles in a globalised society, when they show flexible skills, sharing their ideas with others and 
considering global and local issues (Graddol, 2006, p. 71). 
Additionally, research studies have shown that the use of literature circles and storytelling 
as tools to promote ICC skills in the classroom have had a positive impact on ICC awareness 
development, considering that these provide students with exploration and reflection 
opportunities regarding cultural aspects (Garrison et al., 2014; McDrury & Alteiro, 2004). 
Thus, it is fundamental to review what other researchers have done regarding the topic, 
particularly about the incorporation of storytelling, literature circles and the writing of narrative 
texts, to promote and evaluate ICC skills, which provided the background to this research study. 
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Chapter 2: Theoretical Framework & State of the Art 
2.1 Introduction 
Once having discussed the need to raise students’ awareness in relation to the 
development of ICC using narrative texts as evidence of that process, it is important to review 
specific constructs such as ICC, narrative texts, literature circles, storytelling and SOLO 
taxonomy. Moreover, it is necessary to describe the research studies in English as a foreign 
language that have been done regarding those concepts, considering how the use of literature 
circles and storytelling tools affect the development of ICC. 
2.2 Theoretical framework 
2.2.1 Intercultural communicative competence (ICC). 
In general terms, ICC deals with the recognition of other individuals. It refers to the 
person’s ability to interact among cultures respectfully with people who have different lifestyles, 
to accept them as they are, and to appreciate similarities and differences with the own culture 
(Byram, 1997; Kramsch, 2015). An intercultural competent speaker recognises those differences 
and accepts the others since ICC implies interaction, exchange, reciprocity and true support 
(Beacco, 2000). Likewise, an intercultural speaker is able to change attitudes, acquire new 
concepts, learn through the experience, express in a foreign language with minimal loss or 
distortion, establish and maintain relationships, communicate and collaborate to accomplish 
something of mutual interest or need (Byram, 2000; Fantini, 2008). 
To analyse the competence components, Spitzberg and Changnon (2009) suggested five 
models: compositional, co-orientational, developmental, adaptational and causal. For the current 
research study, the co-orientational model (Fantini, 1995) was selected, considering that it 
focuses on how communication takes place in intercultural interactions and how insights, 
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meanings and intercultural comprehension are built while interacting. Furthermore, this model 
takes into account different relevant concepts to comprehend the resulting outcomes from 
interactional processes such as understanding, overlapping perspectives, accuracy, directness and 
clarity. In this case, people from different cultures can have a common referential view of the 
world to avoid misunderstanding and communication problems.  
Since the co-orientational model focuses on interaction, researchers took into account the 
comprehension of basic concepts as the result of the discussions held upon the literature circles 
and the orientation stages of the pedagogical intervention, which will be explained further in this 
and in fourth chapters. Despite this fact, this approach aimed at triggering students’ cultural skills 
in order to reflect their understanding through the narrative texts.  
Communicative competence, in the terms of ICC, allows learners to establish and express 
relationships and a more accurate understanding of cultural issues that guide them to get to know 
both their own and other’s identity, solve problems, and reflect on the reasons for decisions or 
actions and their consequences in a more empathic way so that the school can be transformed 
into a more trustable environment; in which learners can listen carefully and express themselves. 
It also permits that individuals contribute actively to the pacific coexistence, responsible 
participation and understanding of the difference as an opportunity to enrich the community, 
country and world. Consequently, this equips students with tools for providing solutions, having 
in mind different perspectives. 
2.2.1.1 Culture. 
Culture refers to a discourse community that shares social space, history and common 
ways of thinking to understand other people’s behaviour. It has to do with symbols that make up 
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and maintain identity and cohesion within a specific group or society (Cortazzi & Jin, 1999; 
Kramsch, 2001). 
In general, culture can be defined as a set of values, shared meanings, shared knowledge, 
beliefs, attitudes, customs, behaviour, social habits, artifacts, and norms produced by members of 
a cultural group within a specific social context that define them and that are constantly changing 
and evolving as culture is a dynamic entity (Byram, 1997; Richards & Schmidt, 2010; Moran, 
2001; Corbett, 2003). In this sense, decoding cultural dimension includes learning to be 
communicatively competent, reflecting, analysing one’s culture from an external perspective, 
and understanding relations with other cultures (Byram & Risager, 1999; Beacco, 2000). 
For this reason, teaching culture in the language classroom is a topic that has been into 
consideration for the last thirty years, and different types of models and re-definitions regarding 
the term have come to light. Participants in a classroom may create their own cultural context by 
shaping the conditions of enunciation/communication or reception/interpretation of the 
classroom discourse; therefore, culture is not necessarily related to nationalities (Kramsch, 2001; 
Corbett, 2003). 
When dealing with culture in the language classroom, teachers should incorporate ICC to 
allow students getting knowledge and understanding of own and others culture so that they can 
break down prejudices, be more tolerant, and develop abilities to see similarities and differences 
among cultures (Byram & Risager, 1999). Thus, the inclusion of cultural aspects into the 
language classroom can expand learners’ world vision and help them to solve different problems 
that globalisation brings in. In this sense, “teachers must lead students from the safety of 
stereotypes to the riskiness of diversity” (Kramsch, 2015, p. 414), so that learners can realise that 
culture is dynamic entity that constantly evolves due to the constant contact among people. This 
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contact makes possible to interact with others and to interpret their beliefs and values 
accordingly (Álvarez & Bonilla, 2009). 
2.2.1.2 Identity. 
For the purposes of this research study, identity (Holiday, Hyde & Kullman, 2004) was 
considered as the process of reflection and understanding of the self when making interpretations 
of different characteristics, attitudes and behaviours, in relation to the individual’s concept of the 
self and the others. Likewise, interpretations are influenced by the context in which an individual 
lives in. Learning another language involves the acquisition of a second identity which is 
mediated by cultural learning (Brown, 2007). 
Cultural identity is characterized by a series of units (beliefs, manners, proxemics, etc.) to 
be taken into account; especially, when being in a different society. These units are unique and 
variable to each cultural group and might constitute possible communication obstacles 
(Novinger, 2001). Therefore, being well informed about the country with which an exchange is 
going to be held should imply decoding its cultural identity to interact successfully and avoid 
stereotyping people’s behaviour or misunderstanding social protocols (Beacco, 2000). As a result 
of being aware of cultural differences, individuals can establish better relationships and use more 
communication strategies which help them to overcome cultural illiterate behaviours. 
2.2.2 Citizenship skills. 
The core of intercultural competence is comprised by components like attitudes, skills, 
knowledge and behaviours. In terms of attitudes, aspects such as respect, curiosity and 
willingness to learn about other cultures, openness to people, willingness to refuse judgment, 
willingness to tolerate ambiguity and valuing cultural diversity are included. 
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Regarding skills, a competent person has skills of listening; interacting; adapting; 
managing failures of communication; mediating cultural exchanges; discovering information; 
interpreting and relating cultures; evaluating perspectives, practices and products. A competent 
person demonstrates empathy; cognitive flexibility; and linguistic, sociolinguistic and discourse 
skills. 
Concerning knowledge, a competent person shows cultural self-awareness, knowledge 
about a specific culture and individual interaction within a group. Finally, in relation to 
behaviours a competent person communicates effectively, has a flexible behaviour and is action-
oriented, especially for the reduction of prejudice, discrimination and conflicts (Barrett, 2012). 
2.2.2.1 Tolerance. 
For the purpose of this study, the concept of tolerance was used as values, mutual 
understanding and respect for the cultural diversity; concepts that are at the core of the many 
educational systems (Pigozzi, 2006). Particularly, Colombian education (Ministerio de 
Educación, 2004) is making an effort to build more active and responsible citizens who learn to 
live together and are able to identify singularities, differences and similarities with other human 
beings so, they can value pluralism and can peacefully coexist. In this sense, students as 
individuals and groups need to recognise and accept that others can have different opinions and 
act differently. 
2.2.2.2 Conflict resolution. 
Finally, to test the role of a person in a society and his/her responsible attitude in different 
situations, being familiar with conflict resolution strategies is a must. In this sense, it is necessary 
to create spaces for students to face real or simulated situations that help students to train 
themselves in finding constructive, peaceful and creative ways to solve problems (MEN, 2004). 
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In this research study, participants had the opportunity to learn, practice and reflect upon 
different strategies to solve conflicts, demonstrating their ability to operate knowledge having in 
mind all the factors that affect interaction in relationships, as suggested by Byram (1997). 
2.2.3 Narrative texts. 
Considering that writing stories is an opportunity to interact and experience culture in a 
different way, participants may reflect upon different cultural aspects that somehow expand their 
world vision. Narratives are stories in which individuals very often tell about experiences that 
reflect the way they perceive the world (Linde, 1993). This kind of texts also may depict the 
individual’s capacity to communicate their feelings in relation to life issues and stand their 
viewpoints in a critical way (Webster & Mertova, 2007). Likewise, creation of narrative texts as 
extended writing projects (Kearney, 2010) requires students to take advantage of cultural aspects. 
This is a strategy to set a cultural immersed classroom where it is possible to promote 
understanding of different perspectives regarding culture. For this research study, the narrative 
texts used with the literature circles provided the cultural input since characters of stories could 
draw the social context that students needed. Narrative texts for storytelling gave account of the 
cultural context students were immersed in, which at the same time, helped teachers to get a 
better understanding of the learners’ background. 
2.2.3.1 Literature circles. 
Literature circles (Daniels, 2002; Furr, 2004) are mini-discussion groups, where 
participants choose a book, tale, poem, or article and read it within a period of time. In the 
context of literature circles, peer interaction and clear roles among learners are vital to develop 
the different cycles these can have. To carry out a literature circle in the classroom, students must 
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have specific roles, and all of its members must share their ideas and opinions regarding the text 
they read. 
For classrooms, it is also important to consider three aspects when developing a literature 
circle. First, discussions about the topic must be as free and natural as possible; second, the 
teacher acts as a guide during the process; and finally, evaluation is developed by the teacher’s 
observations and students’ self-assessment. For these reasons, literature circles have become a 
powerful tool that teachers have been implementing in the context of English teaching as a 
mother tongue to help students become more responsible towards reading and share ideas 
accordingly. Consequently, ESL and EFL teachers need to adopt this tool to promote learner-led 
interaction (Long, 1985), cooperative learning, problem solving strategies to improve reading 
comprehension skills (Spada & Lightbown, 2010) and to raise students’ motivation towards 
reading in a foreign language (Furr, 2004; Carrison & Ernst-Slavit, 2005; Chiang & Huang, 
2005; Li, 2005; Lynch & Mendelsohn, 2010). 
In addition, this is a good tool to make students reflect on themselves and encourage them 
in the process of decision making. Literature circles allow students to evaluate their choices 
change as individuals in a collective way (Mills & Jennings, 2011). As learners reflect, they are 
also able to express themselves and share their opinions with their peers; in this sense, learners 
have more opportunities to improve their language and fluency (Richards, 2006; Yeh, 2007). 
Therefore, students’ learning process can be more significant when they are involved in stress-
free environments where they express openly. Moreover, as they work collaboratively to achieve 
the literature circle goal, they can gain meaningful background from others’ viewpoints. 
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2.2.3.1 Storytelling. 
Implementing innovative strategies with the purpose of encouraging the students in their 
learning process is sometimes a difficult goal to attain. Being the lack of motivation one of the 
most common issues that may affect any learning process, storytelling can be a meaningful tool 
that not only encourages students to learn in their English classes, but also fosters spaces where 
the learners meet the opportunity to discover themselves into the classroom, and somehow, 
beyond it. 
Concerning this aspect, Pedersen (1995, p. 18) sets out that “a story session is a time to 
share feelings”. Additionally, Lipman (1999, p. 19) emphasizes that through stories students are 
able to “create their own mental images”, expanding their imagination ability step by step. 
McDrury and Alteiro (2004) pointed out that storytelling is a particular experience for 
people to convey meaning when using the language to express specific characteristics of their 
own personality and the others’ in a real or imagined world. In this regard, it is important to 
provide opportunities in which learners can have a real contact with authentic English language 
learning experiences that goes beyond the artificial language used in the classroom (Pedersen, 
1995). 
When reading stories is introduced in the classroom, students select the stories, applying 
them one way or another to their own ethical concerns and lives (Eder & Holyan, 2010). 
Moreover, this tool triggers opportunities to work with peers, developing better relationships 
with classmates, learning to respect others’ viewpoints, attitudes and behaviours (McDrury & 
Alteiro, 2004). 
This strategy contributes somehow to conceive life from a different perspective since 
students are able to discover the importance of living and accepting the reality and different life 
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scenarios human beings live; thus, students embrace their context and value the culture they are 
immersed in and its diversity (Spaulding, 2011). 
This research study also prompted participants to use storytelling as a tool to write short 
narrative texts in which they could reflect upon cultural aspects, make comparisons between their 
own and foreign cultures, and at the same time, acquire cultural knowledge. Additionally, the use 
of stories is an appropriate tool that has a significant influence in the way students build their 
own identity and recognise others and self. 
Taking into account all the benefits, storytelling is a useful pedagogical tool to move 
learners towards English (Pedersen, 1995; Fitzgibbon & Wilhelm, 1998), providing an 
innovative and stress-free environment, that lower students’ affective filter to learn and 
experience the language in a more natural and autonomous way (Fitzgibbon & Wilhelm, 1998; 
McDrury & Alteiro 2004). 
Lastly, as learners are more motivated, they can be more independent (Murray, 2011) and 
consequently, take more control of their actions and behaviours when interacting with others 
(Littlewood, 1997). According to the vision of classroom presented in chapter four, this 
implementation aimed at developing a sense of autonomy related to the constant changes 
(Allright, 1990) that participants need to make in the way they interact with others, based on the 
cultural knowledge they may acquire. 
2.2.4 Structure of observed learning outcome (SOLO) taxonomy. 
SOLO taxonomy was originally invented by Biggs and Collis (1982). This is explained in 
terms of five levels of understanding that are useful to classify the quality of participants’ data 
regarding the assessed items. These levels go from the lowest to the highest considering 
students’ understanding of the topic. 
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At the pre-structural level, grasping information is non-existent; for that reason, it is 
impossible to organise it or even give sense out of it. At the uni-structural level, superficial 
connections are made, but the significance of the information is not achieved. At the multi-
structural level, different meaningful connections are made and important understanding of the 
different topics is achieved. Then, at the relational level, integration and topics’ significance is 
found, allowing appreciating the role of the parts taking into account the whole. Finally, the 
extended abstract level gives evidence of a more complete understanding where it is possible to 
make connections, generalize and relate to other topics. 
It is important to have in the language classroom materials and approaches that allow 
teaching the culture through language to offer possibilities to enhance not only communicative 
competence, but to improve experiences and outcomes in relation to ICC (Spies, 2012; Mejía & 
Agray-Vargas, 2014). On the other hand, research studies have highlighted the importance of 
having a clear notion about what culture means before achieving intercultural competence to 
compare it to the own ways of life and in the light of the other language speaking community 
(Castañeda, 2012). Once students make connections between their culture and the foreign one, 
they are able to make critical analysis on cultural or social aspects or even to draw hypothesis of 
what they would do regarding a specific situation (Castañeda, 2012). For this reason, 
implementing SOLO taxonomy to evaluate learning outcomes regarding cultural competence can 
be an effective tool to measure and collect evidence about students’ perceptions, understanding 
and progress in a more objective and concise way. 
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2.3 State of the art 
2.3.1 Intercultural communicative competence (ICC). 
Many research studies have used narrative texts or storytelling for giving evidence of 
cultural aspects in fields like psychology, clinical care, social studies, ethnology and /or 
science/social education (Taylor, 2013; Hung, Hwang & Huang, 2012; Prins, Stekelenburg, 
Polletta & Klandermans, 2013; Honeyford, 2013; Hunter & Eder, 2010; Nguyen, 2014; Sancho, 
2014; Alsobrook, 2014; Thomas, 2014; Mejía and Agray-Vargas, 2014). However, relatively few 
studies have used reading and writing tools to do it especially for the development of ICC skills. 
For instance, the development of pragmatic competence and ICC were assessed using online 
exchanges when participants performed different discourses, evidencing their understanding of 
culture (Chun, 2011). 
An example of the use of ICC for educational purposes is the study conducted by 
Karnyshev, Karnysheva and Ivanova (2014) to get evidence of the learners understanding and 
respect behaviours by means of surveys, regarding the uniqueness of values, and how these may 
reduce conflicts in some particular situations. Another example is Gómez (2011) who used oral 
discussion of authentic literary texts in EFL classrooms to promote critical thinking, enhance 
communicative competence and also provide intercultural knowledge about beliefs, traditions 
and values. Research in this field demonstrated that learners improved their ability to reflect 
upon the importance of being tolerant, the need to become open minded and the respect for other 
people. In addition, learners developed intercultural empathy toward harsh situations of other 
cultural groups. 
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However, ICC in these studies has not been proved to promote reflection on citizenship 
aspects like conflict resolution strategies and tolerance. Furthermore, learning and 
comprehension outcomes of ICC skills have not been measured by using SOLO taxonomy. 
2.3.1 Narrative texts. 
Narratives have been used in other fields such as psychology and linguistics to keep track 
of the identity construction (Thomas, 2014; Pavlenko, 2003; Pavlenko, 2008); in business to 
elucidate intercultural collaboration processes (Gertsen & Soderberg, 2011); and in health care to 
promote empathy and have better outcomes for understanding patients and health community in 
general (Moore & Hallenbeck, 2010). In the field of education, Ruano (2005) implemented 
narratives in combination with storytelling to analyse the development of cross-cultural 
competences, and the dynamics of power and culture in the context of a university level 
classroom. In the same sense, Yusun (2005) used narratives essay in English in a Korean 
university classroom to evidence the preference of these kind of text types when students were 
asked to demonstrate written discourse ability; the study proved that it was better for students to 
use their mother tongue when writing because learners were not trained enough to write in 
another language. On the contrary, for this research study, narrative texts were read and created 
by the participants taking advantage of literature circles and storytelling tools. 
2.3.1.1 Storytelling. 
Regarding the use of storytelling in the improvement of ICC in ESL contexts, research 
studies have proved the development of language skills, and also a raise of awareness on 
intercultural aspects such as behaviour to avoid possible cultural shocks. Similarly, this has aided 
at discovering differences in culture along the learning process to have a good command of 
cultural knowledge; and it has promoted students’ critical thinking skills, self-acceptance and 
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acceptance of diversity to understand different cultures and their own cultural context (Logioio, 
2010; Porras, 2010; Doganay & Maksut, 2013). 
By the same token, storytelling has been studied in the field of narrative oral discourse to 
help learners gain deeper cultural views which allow students learning about social functions, 
being language the medium to share and build identity; to provide learners with input that 
scaffolds their learning process and facilitates stories’ comprehension (Coffey & Street, 2008; 
Porras, 2010). 
However, meanwhile storytelling has been mostly used in oral productions and studies 
described above were focused on the development of ICC in oral way, few studies have 
evidenced ICC skills in written way. For instance, Wu, Marek and Chen (2013) conducted a 
qualitative analysis study in a university English conversation course in Taiwan; researchers 
analysed students reflective essays after using video conferences with native speakers in USA 
and emphasized on critical thinking about cultural similarities and differences. Likewise, 
Hismanoglu (2011) carried out a study with 35 students ranged from 18 to 22 at the University of 
Lefke; some of them got formal education regarding ICC. Findings of this research evidenced 
that formal instruction on ICC grants better results in communicative and cultural skills. 
Having the opportunity to work with storytelling in a written form can provide more 
concrete evidence regarding the students’ understanding and apprehension of the studied topics 
than the one on oral discussions given the learners’ conditions and level. In the same line, 
training students to use and reflect upon cultural aspects by sharing their personal experiences 
can make the process of language learning more meaningful, long-lasting and appealing for 
them. 
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On the other hand, in order to attain ICC awareness and knowledge, developing high 
order thinking skills is a must. The more cultural background an individual can have, the better 
he/she is capable of judging, comparing and/or contrasting. In this sense, Wu (2015) conducted a 
case study with four EFL college learners, who attended an intercultural communication course 
using reflective writing based on real cultural experiences as evidence of students’ critical 
thinking skills regarding ICC aspects such as knowledge, skills and attitudes. The results of this 
research study showed that some of the participants became critical thinkers meanwhile others 
did not. For this reason, it is important that students get familiar with their own culture so they 
can understand better how other cultures are constituted and take informed decisions when 
interacting with others. 
Taking into consideration studies developed, these have not evidenced ICC skills using 
written stories that involve fictional or real events as it is described in the current research study. 
In addition, they did not use the SOLO taxonomy to evaluate the participants’ understanding in 
regards to different cultural aspects. 
2.3.1.1 Literature circles. 
As literature circles is a tool that takes advantage of readings and discussions developed 
upon different topics, like culture, it can provide an appropriate environment to foster 
knowledge-based societies. By using this tool, students can demonstrate a higher level of respect 
for others’ thoughts, attitudes and behaviours.  
In this regard, there are few research studies conducted using literature circles for the ICC 
fosterage. One example is Medina (2013) who used literature circles for educational purposes in 
EFL classrooms. She carried out a research study with a group of fourteen third graders enrolled 
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in a bilingual programme. Her study proved that reading stimulated social interaction and the use 
of language for communication. 
Another example is the study developed by Thein, Guise and Sloan (2011) that used this 
tool to engage ESL students in discussions about political and multicultural aspects with tenth 
graders of a junior-senior high school in USA. They found that students were able to make real 
meaning of the situations presented in the story and listen to each other, being able to pose 
appropriate questions and develop their critical thinking. Finally, McCall (2010) used this tool at 
a university for pre-service teachers in a social studies class to help students to know similarities 
and differences among cultures, and current and historical events. She demonstrated that 
participants moved beyond the text to analyse characters behaviours and their social 
implications. 
2.3.2 Structure of observed learning outcome (SOLO) taxonomy. 
SOLO taxonomy has been used in different fields such as mental health, business and 
technology (Chan, Tsui, Chan & Hong, 2002; Shea, Gozza-Cohen, Uzuner, Mehta, Valtcheva, 
Hayes & Vickers, 2011). In the educational field, SOLO taxonomy has been used for different 
purposes, stances and subjects such as geography, maths, accounting or sciences (Jurdak & El 
Mouhayar, 2014; Braband & Dahl, 2009; Munowenyu, 2007; Hussain, Ajmal & Rahman, 2010; 
Smith & Colby, 2010; Lucas & Mladenovic, 2009). This taxonomy has been implemented to 
analyse the level of understanding of a topic in the students, measure the progression in a 
competence, set course objectives, analyse the quality of academic essays, grade and improve 
critical thinking skills. 
In regards to the use of this tool in the educational field, Hussain et al. (2010) showed in 
their research study the importance of using this taxonomy to increase reliability and validity for 
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grading among 360 teachers. Findings included teachers’ reflections regarding the importance of 
using appropriate outcome scales to facilitate the students’ learning processes and understanding. 
Similarly, another important contribution in this field was done by Smith and Colby (2010).  
They used the SOLO taxonomy to increase critical thinking, reading, writing and 
comprehension since it is helpful to communicate teachers’ expectations regarding students’ 
outcomes. Findings demonstrated that teachers were not prepared to use this taxonomy to foster 
deep learning and suggested the use of purposeful examination tools in order to improve 
students’ outcomes and performance. Although, many research studies have been done, there is 
no evidence of the use of SOLO taxonomy to measure learners’ outcomes in EFL classrooms 
and much less for measuring the students’ outcomes in regards to their ICC skills development. 
Hence, using SOLO taxonomy can help teachers to improve students’ performance and keep 
track of their progress. Furthermore, this taxonomy can help teachers to plan better their classes 
and evaluation criteria. 
2.4 Conclusion 
The methodology for teaching English as a foreign language has radically changed over 
the last years. Therefore, educational challenges for English teachers are evident, as they have to 
propose strategies that engage students and, at the same time, consider their active and relevant 
role in the process of language learning. EFL needs to include culture as an important and active 
part in language teaching that has to be taught in meaningful contexts for learners, where the 
main objective should be interacting and communicating with others (Kramsch, 2001). 
Research studies and literature review above mentioned regarding the use of narrative 
texts, storytelling and literature circles for the fosterage of intercultural competence have 
demonstrated that the inclusion of cultural topics in the EFL classroom help students to explore 
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other cultures and be aware of the importance of accepting diversity and getting to know the self 
and the others. 
For that reason, the current research study aimed at applying storytelling for expressing 
ideas in relation to cultural topics in written form using narrative texts, in contrast to the previous 
studies that focused on oral narrative. Thus, a pedagogical strategy needed to be designed to get 
evidence of ICC in terms of the recognition of cultural diversity, the self, tolerance and conflict 
resolution aspects; as well as, to demonstrate ICC through pieces of writing participants created 
on their own and that were assessed by teachers using SOLO taxonomy, as it is explained in the 
next chapters. 
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Chapter 3: Research Design 
3.1 Introduction 
Studies regarding ICC have shown the efficacy of using storytelling and literature circles 
tools to teach and let students be more aware of different cultural aspects. This research study 
used narrative students’ creation as a way to evidence their understanding on these topics and the 
effectiveness of the implemented tools to provide input to the students so that learners could 
reflect on their cultural competence. Different instruments such as artifacts, logs, a final 
questionnaire and narrative stories were used to collect data in different stages of the 
implementation (before, during and at the end) and to analyse the implementation effectiveness. 
3.2 Type of study 
This research study was conducted under the principles of collaborative action research, 
as this is a helpful tool for teacher-researchers to get a deeper understanding of issues that are 
part of their daily concern. In this case, three teachers from different schools and contexts 
decided to use the same methodology to find out the best strategy to introduce ICC in the English 
classroom. 
Action research is a methodology that follows a systematic process, combining action to 
promote changes in a community to increase understanding on the part of the researcher by 
intervening in a deliberate way. One of the main aspects of this type of research is that it points 
out the necessary changes on social situations by implementing problem solving and 
collaboration (Burns, 1999). Thus, this research study was possible as the group of researchers 
cooperated to explore a question of mutual interest through cycles of action, experience, 
reflection and critical thinking to comprehend a particular phenomenon regarding cultural 
awareness and in general, the recognition of ICC skills (Burns, 2010; Wallace, 1998). 
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This process required from researchers an open-mind and flexibility towards the 
decisions taken to test ideas about education so that theory based on actual experience could be 
built following the cycle of planning, acting, observing, and reflecting as proposed by Burns 
(2010). 
3.3 Context 
This research study was carried out in three public schools: José Joaquín Casas, Jaime 
Pardo Leal and El Porvenir in Bogotá, Colombia. These have different levels such kindergarten, 
primary and high school. Their mission focus on educating competent citizens able to build their 
life projects who have an impact on their communities. Regarding their visions, these are 
interested in promoting students who participate actively in the social and cultural 
transformations of Colombian society. 
In terms of the English curriculum, although schools follow the Common European 
Framework of Reference for Languages (CEFR, 2011) and the standards adopted by Secretaría 
de Educación Distrital (SED), the English classes follow different approaches. José Joaquín 
Casas and Jaime Pardo Leal implement Content Language Integrated Learning (CLIL). For 
example, students study topics like, literature and environmental issues. In case of El Porvenir, 
students follow a communicative approach, thus they are guided to use the functions of the 
language to be competent in the different skills. Similarly, all schools aim at including 
meaningful communicative activities, cultural aspects and critical thinking in their curricula and 
syllabi that allow learners to comprehend local and global situations, and communicate 
effectively. Finally, English classes in Jaime Pardo Leal and Porvenir are three hours per week 
and in the case of José Joaquín Casas, students attend three additional hours as part of the classes 
in the immersion room in the opposite shift. 
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3.3.1 Participants. 
Participants for this research project were 75 tenth graders ranged from 15 to 17 years 
old. Selection of participants of the same grade was done to have homogeneity in terms of age, 
grade, interests, skills and cognitive development. Based on the CEFR (2011) standards, 
researchers classified students’ English level as B1 since they were able to understand familiar 
themes and produce simple connected texts to describe fictional or real experiences and events. 
Furthermore, these learners were characterized by an interest for getting closer with new 
knowledge, topics and experiences. However, bearing in mind the difficulties of public schools 
in terms of students’ attendance, teacher-researchers used the purposive sample method to 
choose the population to work with. In this case, the sample is chosen with specific purposes on 
the basis of the researchers´ judgement, as a response of their specific needs (Cohen, Manion & 
Morrison, 2007). The criteria to select the subset of participants were based on completeness of 
the process and activities to guarantee that information collected was not biased. As a result, 15 
participants were chosen, 5 per school. 
Cognitive learners´ profile included constant inquiry about different topics; they were able 
to analyse, judge, organise information, and make abstractions. Learners were creative and 
curious. These characteristics are in accordance with the analysis performed for the development 
of the curricula of each school as established in the “Lineamientos Curriculares” document 
(MEN, 1999). 
Regarding their social needs, students liked to work in groups and have discussions about 
the topics they were interested in. These students were discovering their own identity, and the 
sense of self-awareness and self-management. They were increasing their potential to 
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comprehend different daily life situations which made them solve their problems in a practical 
way. 
In regards to their affective needs, these learners were sensitive and became more 
independent; they were able to take a clear stance in relation to different situations. As a result, 
they needed to be exposed to a suitable learning environment in which they could feel free to 
experience English language and develop each task effectively. Moreover, these students seemed 
to benefit from the teachers’ positive feedback when they developed willingness to communicate 
their ideas in the foreign language. This had a significant impact on their self-esteem, being an 
important aspect in any academic achievement (Brown, 2007). 
Regarding their abilities with the language, students were able to understand the complete 
class in English. They had the necessary vocabulary to understand topics related with culture and 
to understand short tales when reading them. Speaking was one of the skills that the students 
needed to work more on since they did not feel very comfortable when using the language, 
mainly, due to their pronunciation problems. Lastly, they were able to convey meaning although 
they had some problems to write in a coherent way; they felt confident expressing their ideas 
creatively through this skill. 
3.3.2 Researchers’ role. 
In this research study, teacher-researchers also played the role of participants observers. 
According to Cohen et al. (2007), observers are involved in all activities they plan to observe. 
Participants observers became part of the group, collected data and kept track of the process for 
research purposes. Furthermore, for this research study teacher-researchers acted as mediators 
between the knowledge and how it is put into practice (Kramsch, 2015). 
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In addition, teacher-researchers should think and value what is truly meaningful in the 
classroom, being more committed and seeing teaching practice in new ways to have somehow 
different results to improve teaching techniques. As a consequence, teacher-researchers should 
promote collaborative work with the purpose of advocating solutions to their contexts, increasing 
self-awareness and one of the most significant, transforming teaching practices (Freeman, 1998). 
3.3.3 Ethical considerations. 
Ethics is a key aspect that action research takes into account when carrying out an 
investigation. It is important to consider the influence teacher-researchers may have on students’ 
viewpoints (Banegas & Villacañas de Castro, 2015) in relation to critical topics that involves 
behaviours and attitudes when dealing with ICC matters and to the teaching practice itself. As 
stated by Burns (1999), collaborative researchers that are conducting action research must follow 
the principles of confidentiality, responsibility and negotiation. Regarding confidentiality, 
participants’ identity was protected by using numbers (for example, S1). In terms of 
responsibility, researchers used a consent letter (see Appendix A), asking for permission to the 
principal and parents to implement the research study and to collect specific data. On the other 
hand, in relation to negotiation, from the beginning of the process, the students were notified that 
their participation in the research study would not affect their grades in the English class. In the 
same sense, researchers from the three schools agreed to follow the same ethical considerations 
and procedures established for the current study. Finally, specific data analysis techniques and 
methods were used when developing and implementing data collection instruments to tackle the 
bias issue. 
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3.4 Data collection instruments 
Data collection instruments were designed to gather qualitative information in regards to 
students’ reflections upon different topics such culture, tolerance and conflict resolution through 
artifacts, logs, narrative stories and a questionnaire. These instruments allowed researchers to 
evaluate and analyse the impact of literature circles and storytelling in the participants’ ICC 
skills recognition. In addition, those instruments provided reliable information to be analysed 
afterwards, and that allowed researchers to triangulate data and avoid bias. 
3.4.1 Description. 
3.4.1.1 Artifacts. 
Artifacts are instructional materials employed by researchers to facilitate students’ 
learning (McGreal, Broderick & Jones, 1984). These instruments allowed students to give an 
account of perceptions regarding different cultural aspects. For this research study, artifacts were 
worksheets, study guides and problem sets that were used to keep track of the participants’ 
interpretations of different discussed topics. In this study, artifacts (see Appendix B) were 
applied during the orientation sessions and provided evidence of the participants’ critical 
thinking skills like comparing and contrasting information, evaluating and judging situations, 
and proposing strategies to solve a problem. 
3.4.1.1 Learning logs. 
Learning logs are sample evaluation activities where learners keep a record of their 
learning progress (Chamot, 1998). Logs are commonly used to evaluate strategies and talk about 
strengths and weaknesses. In this research study, learning logs (see Appendix C) were used to 
record the participants’ reflections about the content being studied and to express personal 
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feelings or impressions upon cultural topics. These were applied at the end of each stage of the 
pedagogical intervention and provided information about students’ feelings, knowledge and 
thoughts regarding their learning experience and ICC skills when being in contact with other 
cultures. 
3.4.1.1 Stories. 
Stories are students’ accounts that allow looking at past, present or future events through 
the participants’ eyes to evaluate their intentions and interpretations of complex settings and their 
way to interact in different situations (Cohen, et al., 2007). In this research study, participants 
expressed themselves about their cultural context and perceptions (Bauman, 1986; Bruner, 1986) 
through narrative stories (see Appendix D). These stories were developed at the end of each 
cycle (see Chapter 4 for further information). 
3.4.1.1 Questionnaires. 
Questionnaires are very useful instruments to gather data, providing specific structured 
information; these consist of open-ended or closed questions or items that measure facts, 
attitudes, or values and can be administered without the researcher presence. The use of this 
instrument in this research study was focused on collecting information by applying open 
questions. Open questions (Cohen et al., 2007) allowed the researchers to get information about 
the participants’ insights, avoiding biased responses. The questionnaire (see Appendix E) was 
applied at the end of the process and aimed at collecting factual, behavioural or attitudinal data to 
evaluate students’ background, experience, actions, attitudes, opinions, beliefs, interests and 
values during the research study (Burns, 2010). 
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3.4.2 Validation and piloting. 
Bearing in mind, the necessity to be familiar with students’ interests, the researchers 
applied an open survey (see Appendix F) in the needs analysis stage. The results provided by this 
instrument showed the students’ curiosity to learn about other cultures and countries. 
Furthermore, they were interested in having the possibility to listen to other English speaker (not 
only the teacher), and most of them recognised the importance to use different language aspects 
as a way to improve their knowledge. 
Once having analysed those results, a pedagogical strategy was proposed to attain to 
students’ needs. During the pedagogical implementation, three different instruments to validate 
data were used during the three cycles suggested for the implementation. Each cycle had an 
orientation, literature circles and storytelling stage. During the orientation stage, different 
artifacts were designed considering topics such culture, tolerance and conflict resolution. Then, 
participants were required to develop some activities to get familiar with cultural aspects in the 
literature circles stage, getting the necessary input to participate appropriately in further 
activities. After that, the creation of narrative stories, as evidence of ICC recognition, was 
utilised as a strategy to help students being more critical and analytical based on the cultural 
situations they were involved in. Learning logs were applied at the end of each cycle. 
At the final stage of the study, a questionnaire was applied to evaluate the participants’ 
perceptions of the methodology used, the themes’ appropriateness and the importance of making 
the inclusion of ICC in the English classroom. 
Lastly, this research study had internal validity and integral reliability since the same 
instruments were applied at the same time in three schools with different population. By the 
same token, triangulation was achieved through different sources of data collected by using the 
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instruments above mentioned, which made it possible for researchers to find patterns, 
frequencies and possible changes regarding the pedagogical implementation. These data 
collection instruments were piloted with researchers’ peers’ help, in order to avoid any 
misleading or unclear questions and confusing terms for the students.  
3.5 Conclusion 
This was a small scale qualitative research study design which was characterised by being 
a systematic collaborative action research project applied in the context of three public schools in 
Bogotá, Colombia. The research design allowed researchers to plan a pedagogical intervention 
having in mind some ethical considerations to tackle tenth grade students’ needs and to get 
evidence on their learning process regarding the development of ICCs skills. Hence, data 
collection instruments, described in this chapter, were applied step by step as it is illustrated in 
chapter 4. 
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Chapter 4: Chapter Four: Pedagogical Intervention and Implementation 
4.1 Introduction 
Implementing writing narrative texts as a strategy to help students in the recognition of 
ICC and to encourage them to produce language (Ur, 1996, p. 162) provided a suitable learning 
environment to get in contact with different cultural aspects. In this chapter, the visions about 
language, learning, classroom and curriculum are explained. In addition, the timeline which 
shows the number of weeks the implementation took place, stages, objectives, activities, the time 
for each didactic unit, materials and data collection instruments utilised during the process, is 
included. These instruments allowed the researchers to get evidence of ICC skills in the 
participants. 
4.2 Visions of language, learning, and curriculum 
4.2.1 Vision of language. 
Language allows building a world vision through the interaction with other possible 
worlds. Beyond the structure, language permits to get across ideas, feelings and cultural 
background. It is also a means to inform, convince and mediate diverse points of view with other 
people (Byram, 1997). 
Learners are members of a discourse community, being language a medium to share 
culture (McKay, 2002), which enable them to use their competences to communicate either in L1 
or L2, taking into consideration the context as an important factor. However, learners may 
demonstrate their understanding of the L2 in their L1. Therefore, language is considered as a 
resource for meaning and not a set of rules (Halliday, 1994). In this sense, it can be possible to 
use language for different communicative purposes, in regards to its functions and specific 
situations (Harmer, 2004, p. 165). Consequently, language in the classroom must be adjusted to 
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allow learners to use it effectively by building language communities in which they can make 
connections among people’s culture and society. 
For this research study, language is conceived as a way to reflect about experiences and 
to achieve understanding with the purpose of interacting, a way to share beliefs about cultural 
aspects and a way to express identity as citizens in a globalised environment (Vygotsky, 1986; 
Byram, 1997). 
4.2.2 Vision of learning. 
Learning is a social construction in which students participate actively to build 
knowledge within a social context. Cultural aspects scaffold this process in collaborative and 
interactive environments (Brown & Ferrara, 1985). Therefore, students need to have experiences 
with different cultural contexts that let them build new knowledge in a consistent and positive 
way (Walqui, 2006). One of the main foundations of learning is interaction since this can be 
transformed through the social practice (Vygotsky, 1978). 
For the purposes of this research, learning to know, learning to do, learning to be and 
learning to live together were fundamental. However, the last two components were the key to 
encourage students to discover themselves while they could strengthen their identity, value 
culture and gain more insights about others. In addition, they could reflect on different situations 
and analyse them from different perspectives, taking a stance and assuming an action oriented 
behaviour that allowed them reduce tensions and solve conflicts in the different social practices 
they might be immersed in (UNESCO, 1997; MEN, 2004). In the same line, learners could 
demonstrate knowledge about other cultures and their curiosity for learning more about them 
autonomously. 
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4.2.3 Vision of curriculum. 
Considering the teaching contexts, it can be said that the three teachers worked under the 
constructivist foundations (Vygotsky, 1986; Ausubel, 1963) in which learning has to be 
meaningful, knowledge is built from previous knowledge and discovered to solve problems. 
Constructivism model is learner-centred and therefore, learning is socially constructed. When 
using this model, learning implies an effort to change from the actual development zone to a 
zone of proximal development (ZPD) by means of socio-cultural interaction and collaborative 
learning. 
This research study focused on finding evidence on the participants’ recognition of 
intercultural communicative competence by means of short written stories. In this sense, 
researchers wanted to foster critical thinking skills in the students by making them compare and 
contrast their near contexts and experiences, as a group or individuals, in relation to other 
cultures. Similarly, this study also aimed at developing their capability to decide and act in a 
constructive way which in turn, helped them to grow and feel empowered to transform their 
social contexts. 
For this reason, the humanist model and the emancipator curriculum vision (Rogers, as 
cited in Smith, 2012; Freire, 1993) were adopted. According to the humanistic model, learning 
has to be meaningful and give opportunities to construct the self. In fact, decision-making 
activities, considering the positive sides of each situation, should be an essential aspect for the 
fosterage of personal growth. On the other hand, the emancipator curriculum is mainly focused 
on teaching different thinking skills so that learners are more interested in the content rather than 
in the form itself. The use of these models helped the researchers to provide students with 
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opportunities to take a clear stance, evaluating and judging different common life situations that 
empowered them to transform their realities. 
Finally, bearing in mind that one important aspect of this research study was to develop 
critical thinking and understanding the reality, students had to play an active role inside the 
classroom as the researchers’ main concern was how storytelling provided evidence of the 
students’ intercultural communicative competence awareness. 
4.2.4 Vision of classroom. 
The foreign language classroom is a place to interact collaboratively in order to 
communicate, achieve a common goal and develop social skills in a meaningful context, by 
taking advantage of comprehensible and diversified input (Dai, 2011). Therefore, the teacher acts 
as facilitator and creator of an environment where the students work together empathetically to 
solve real life problems (Johnson & Johnson, 1999), so that learners feel confident interacting 
with others and using the language learnt in the classroom. 
Additionally, a foreign language classroom needs to encourage learners to have contact 
with the outside world (Krashen, 1982) to comprehend different cultures and raise, somehow, 
their awareness and understanding of human beings’ differences, becoming more tolerant and 
opened minded. Considering these aspects, the classroom might be a space where different 
thoughts, experiences, ideas, beliefs, and behaviours can be intertwined to learn how to be better 
and productive citizens. 
Since students worked with the literature circles and storytelling tools, described in 
chapter 2, and taking into consideration the above explained, the classroom vision was based on 
cooperative work where students assumed specific roles, monitored themselves and supported 
each other for achieving common and individual goals through interaction (Johnson, Johnson & 
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Hobulec, 1998). These tools promote creativity in the classroom and help to contextualise the 
language practice (Dema & Moeller, 2012). 
4.3 Instructional design 
4.3.1 Lesson planning. 
The intervention and lesson planning were applied in three cycles. These combined 
literature circles and storytelling tools. One of the reasons for the selection of these two tools was 
the need to apply an ICC model (co-orientational model as explained in chapter 2), which 
worked with comprehension outcomes on intercultural interactional processes. 
For the development of each cycle, orientation sessions were considered to help 
participants in the comprehension of basic cultural concepts (see Appendix G). Literature circles 
were the means of providing the comprehensible input which enabled learners to analyse, 
compare, contrast and take a stance regarding cultural aspects that appeared in the stories they 
read. These stories helped them to raise awareness of the differences among cultures, the 
importance of being tolerant towards the others and the recognition of their own identity. 
Storytelling was the tool that allowed students to give written evidence of their concepts’ 
understanding while they had the opportunity to create fictional or real stories, reflecting upon 
topics such as culture, tolerance and conflict resolution. This tool demonstrated the development 
of the learners’ critical thinking skills, intercultural competence and the ability to get across 
messages. 
4.3.2 Implementation. 
The pedagogical intervention was carried out on the second semester of 2014 starting on 
July and finished on November 15 according to the action plan, but with a different timeline due 
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to particular situations in the three public schools. The implementation was divided in three 
stages or cycles that took 27 hours, as shown in Table 1. 
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Table 1 Implementation Chart (table continues) 
 
Table 2 Implementation Chart (table continues) 
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Table 3 Implementation Chart 
The first week (session one), aimed at contextualizing the participants about what culture 
means and implies. Participants were asked to play bingo in order to approach to basic concepts 
of culture. They were required to watch a video of Pier, 2012, September, 14 about the richness 
of Colombia. Then, they read a text about different cultural topics of Colombia and they were 
prompted to fill out a diagram. Finally, participants looked at images of the Colombian regions 
and were asked to establish a parallel with the similarities and differences they observed by using 
a map. For the second session, participants were asked to develop a workshop based on 
Kakuma´s culture video of Elkhider, 2009, October, 23, that aimed at comparing and contrasting 
their culture with the one of an African community. 
In the second week (session one), the main literature circle roles were introduced. Roles 
were modelled by using a short story. In addition, participants had to discuss about simple real 
life problems by using situational cards that aimed at recognizing themselves and the others. 
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Participants were invited to create the groups, agree on the roles that each one wanted to perform 
and visit the World Stories web page (n.d.) to find the countries and stories they were going to 
read. For the second session, participants had to reflect upon different cultural behaviours of 
Japanese and American people to make them comprehend the value of diversity. 
In the third week (session one), students observed a video of Alltime10s, 2012, June, 6, 
regarding 10 ways to offend people in other countries, which aimed at reflecting upon how to 
avoid cultural misunderstandings. In session two, based on the input and the training, participants 
were asked to perform the chosen roles for the first literature circle. 
In the fourth week, (session one), participants were trained at using Storybird web page 
(n.d.), a virtual place to create their own stories, taking advantage of the environments provided 
by the virtual tool. Participants had the opportunity to create their stories, including topics of 
culture and identity. In session two, participants reflected on how cultural differences affect 
communication, relations, behaviours, attitudes among people and identities. 
In the fifth week (session one), after having seen a video of Pilavos, 2012, December, 18, 
students had to reflect upon tolerance, their own levels of tolerance and specific situations that 
were part of their daily lives. In the second session, they were invited to follow their roles for the 
second literature circle. 
In the sixth week (session one and two) participants created their second story having in 
mind the topic of tolerance. 
In the seventh week (session one), participants were asked about their previous 
knowledge regarding the concept of conflict. Then, they were provided with some dictionary 
definitions (see Appendix K). After that, there was a discussion based on the most common 
problems that people face. Participants were given conflict resolution strategies useful for their 
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own context and daily experiences (see Appendix L). In the second session, they were asked to 
develop the third literature circle following their roles. 
In the eighth week (sessions one and two), they had the opportunity to write their third 
story, including the conflict resolution topic that aimed at internalizing common and personal 
perceptions about the theme. 
In the ninth week (session one), participants were required to choose one of the three 
topics studied to wrap up what they had learnt and applying it in a real life case by using a 
creative way to show it to the class. In the second session, they filled out a questionnaire to 
evaluate the usefulness of the whole implementation. 
Finally, participants had to reflect on each topic when they completed each literature 
circle and storytelling phase by using logs. 
4.4 Conclusion 
This chapter described the different visions of language, learning, classroom and 
curriculum that guided the researchers to make informed decisions about the planning for the 
pedagogical intervention to get evidence of the recognition of students´ ICC skills. 
The implementation was intended to help the students recognise and understand the 
differences between their own culture and other cultures and thereby to gain insights into their 
own identity, the other individuals, beliefs, values, and in general, attitudes towards cultural 
aspects. In addition, it helped them to make their voice heard by sharing their ideas with others. 
With this pedagogical intervention, participants used reading as a tool to know others, 
broadened their world vision, analysed the different cultural perspectives they found and applied 
them to become more tolerant and respectful as they comprehended better the differences among 
human beings. Furthermore, they utilised technology to tell their own stories and experiences, as 
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a result of the learning environment created by the researchers after using the literature circles 
and storytelling tools. 
During the implementation, instruments described in chapter 3 were used to collect data 
that allowed researchers to obtain information to analyse its impact on the students’ ICC skills, 
demonstrated through the writing of narrative texts as it is discussed in the next chapter. 
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Chapter 5: Results and Data Analysis 
5.1 Introduction 
This chapter describes the implemented method and the procedures to analyse data used in 
this research study. It also includes the techniques used for data management, data reduction, 
data analysis and validation processes for triangulation purposes, according to the principles of 
the grounded theory approach (Corbin & Strauss, 2008) and the SOLO taxonomy (Biggs & 
Collis, 1982). Those approaches helped to evaluate systematically the qualitative data obtained 
from the pedagogical intervention, based on the analysis of the different levels of students’ 
understanding. 
In addition, it describes the coding processes followed to outline the categories, 
subcategories and core category that provided significant information to answer the research 
question which aimed at analysing the students’ ICC development reflected on narrative short 
texts. 
5.2 Data management procedures 
During the implementation, data was collected utilising the instruments described in 
Chapter 3. Initially, students completed in paper instruments such as artifacts, learning logs and 
the questionnaire and wrote digitally their stories. Then, teacher-researchers organized the 
information of these instruments in a MS Excel ™ matrix (see Appendix M) and labelled 
accordingly in spreadsheets. This was done to facilitate their analysis and understanding. 
Likewise, codes were assigned to each participant (for example, S1) to maintain their 
confidentiality. 
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5.2.1 Validation. 
The researchers collected samples from 75 participants from the three schools, but only 
15, that is, 5 from each school, were selected as they were the only ones who completed the 
whole process. However, the amount and quality of the data collected allowed studying it in 
depth. Triangulation processes were assured by using information from different sources (Burns, 
1999). First of all, artifacts provided information in regards to participants’ reflection about the 
input they were receiving during the sessions. Second, stories evidenced students’ understanding 
of the different topics, taking into consideration their own contexts and life experiences through 
writing. Third, logs provided the opportunity to corroborate students’ comprehension of different 
cultural aspects they were exposed to. Finally, the questionnaire allowed analysing the impact of 
the methodology, topics and learners’ possible changes towards their own lives in terms of 
attitudes and behaviours regarding culture. 
For the purpose of analysing all data provided by the instruments, the SOLO taxonomy 
was applied. As a result, researchers identified the patterns, codes, categories, subcategories and 
core category that emerged to solve the research question. 
5.2.2 Data analysis methodology. 
For analysing the information, three stages proposed by grounded theory: Open coding, 
axial coding and selective coding were applied. In the open coding stage, SOLO taxonomy 
(Biggs & Collis, 1982), explained in chapter two, was used to find codes and patterns (see 
Appendix M). In this case, colours to identify the different levels were assigned, as follows: 
Purple for pre-structural (the student does not understand the concept); orange for uni-structural 
(the student understands the concept but just repeats the information given by the teacher); red 
for multi-structural (the student understands the concept but finds difficult to make connections 
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between the topics); light green for relational (the student makes connection with the topic and 
other topics); and light blue for extended abstract (the student proposes something regarding the 
concept or situation studied). All instruments were analysed under these criteria and colour 
coded accordingly. 
In addition to this, instruments were classified taking into consideration the most 
important factors when teaching and assessing culture (as described in chapter 2). Thus, their 
typological analysis (Cohen et al, 2007) and allotment was done by applying two methods, 
SOLO taxonomy and cultural dimensions. The previous process also allowed researchers to 
reduce data in a more accurate and objective form.  
These methodologies provided the codes shown in Table 2 that aimed at responding the 
research question. 
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Table 4 Categories and Subcategories in relation to Research Questions and Constructs  
Although a rubric was used to identify patterns regarding written structure, content, 
coherence, vocabulary and accuracy in students’ short stories, this research study was focused on 
content about students´ understanding through writing, rather than on the form of the stories (see 
Appendix D). The analysis of this rubric allowed the researchers to demonstrate that despite of 
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Reading and analysing raw data allowed finding out concepts and patterns to narrow the 
scope of the research into codes. These codes were grouped into categories that worked to find 
the core category which is the base of this theory (Corbin & Strauss, 2008). For the identification 
of categories, the relational and extended abstract levels of the SOLO taxonomy were considered 
during the analysis of the instruments since they evidenced students’ higher understanding of the 
topics presented during the implementation. 
5.3.1.1 Category mapping. 
Open coding was the first stage for classifying and organizing data (see Figure 1). For 
this organization, the conditional/consequential matrix strategy (Corbin & Strauss, 2008) was 
used, since it allowed to store information in one place, and to identify codes, patterns, concepts 
and relations among them. This was done by using the assigned colours of the SOLO taxonomy 
explained above. 
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Figure 1 Open coding 
After that, axial coding was applied (see Figure 2). As stated by Cohen et al. (2007), the 
axial coding stage allows researchers to find the relationships among the different codes and 
patterns which provide the analysis of categories and subcategories. Researchers found three 
main categories: Demonstration of cultural awareness by understanding and analysing culture, 
Evidence of the use of ICC skills through writing, and Demonstration of a sense of knowledge 
and identity. 
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Figure 2 Axial coding 
5.3.1.2 Identification of core category. 
The core category was established in the selective coding stage, having into consideration 
the relations among categories and subcategories. These relations provided the researchers with 
foundations to answer the research question. 
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5.3.2 Analysis of categories. 
5.3.2.1 Description of categories. 
The three main categories that emerged after the open and axial coding (Demonstration of 
cultural awareness by understanding and analysing culture, Evidence of the use of ICC skills 
through writing, and Demonstration of a sense of knowledge and identity)  showed the 
participants’ understanding of cultural aspects and how they reflected ICC awareness and skills 
through narrative texts writing. 
The excerpts that were selected to support these categories were taken from the different 
instruments utilised to collect data. In the case of the artifacts, students were asked to perform 
activities that let them to analyse the topics the orientation sessions were about. Likewise, 
students were guided through questions (“How the knowledge of other cultures helps you 
building your own identity” or “What aspects of other cultures do you think are important to 
learn”) to reflect upon key aspects they were learning about and to include them in their learning 
logs in four moments of the implementation when each stage was completed. Finally, data from 
students’ questionnaire and stories reflected in one hand, the implementation impact on learners’ 
knowledge and behaviour and on the other hand, participants’ insights on the topics worked in 
class, as explained in chapter 4. 
5.3.2.1.1 Demonstration of cultural awareness by understanding and analysing culture. 
As stated by Dufva (1994), language, culture and interaction are intertwined. In this 
sense, being cultural aware means that a person is capable of reflecting, being sensitive and able 
to explore language in a pragmatic way as he/she acquires knowledge of how the language is 
used in a target culture. According to Muikku-Werner (as cited in Dufva, 1994), this awareness 
makes the first attempts to communicate in a foreign language possible and successful. This 
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research study provided information regarding the participants’ recognition of the importance of 
grasping cultural factors to avoid misunderstanding in social exchanges. Additionally, they 
acknowledged the value of learning cultural aspects to interact with others and respect them (see 
excerpts 1 - 2). 
 
Excerpt 1. Log Entry 3. 
 
Excerpt 2. Questionnaire Question 14. 
Attitudes and behaviour 
Like Dufva, Lonner and Hayes (2004) assert that culture means everyday behaviour and 
everyday thought and thus, being cultural aware means demonstrating ability in the management 
of cultural knowledge to select which attitudes and behaviours a person uses to face daily social 
interactions. In this sense, there are three components to bear in mind when approaching to 
culture: a comprehension of what culture means; how cultures are similar/different taking into 
account communities’ beliefs and behaviours, and how those similarities/differences have an 
impact on communication (Murray & Bollinger, 2001). 
Taking this into consideration, the most representative attitudes recognised during the 
research study were the respect for the other individuals, and action oriented behaviour in 
problem solving. In relation to respect for the other, findings evidenced the concept of respect in 
terms of the adaptation to the conventions that can be established in specific contexts. In this 
way, the process of adaption is possible when the opportunity to value other people is granted 
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and interaction leads to inclusion rather than to exclusion (see excerpt 3).
 
Excerpt 3. Log Entry 3 Question 2. 
Likewise, the respect for the others is accepting the difference, avoid judging physical 
appearance and value the cultural diversity. In the story presented in excerpt 4, the participant 
gave evidence of the respect for different points of view as a way to show that everybody thinks 
differently. Similarly, this sample corroborated that ICC skills are learnt and as a result, learning 
is progressive as well (Byram, 1997), which might be a fundamental attitude to be a better citizen 
in the society. 
 
Excerpt 4. Story 2. 
On the other hand, according to Dufva (1994), when a person is able to take a stand and 
assume a critical attitude, he/she has reached some power to discover hidden meanings of a 
situation that makes her/him take action in order to solve a problem. For this research study, 
participants evidenced the necessity to take actions when analysing real life situations. This 
allowed them to express and reflect positive changes when applying conflict resolution strategies 
to have harmonious relationships within their community, as shown in excerpt 5. In this story, 
the main character decided to implement an action plan to overcome social problems with his 
community, by asking the people of the town to pretend to be another person and have a better 
attitude with people who surrounded them. 
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Excerpt 5. Story 2. 
Dufva (1994) also suggests cognitive, affective and social domains as indicators of 
awareness in which a person can get involved in and establish personal relationships taking into 
account the language and the society. Findings regarding this aspect, indicated that the 
interaction mediated by those relationships promote social changes and more tolerant 
communities. Thus, it is important to demonstrate that knowledge put into practice can 
contribute to a positive transformation in society. Participants identified that strategies to solve 
problems can be taught and used at the same time. This confirms the importance of teaching ICC 
skills in the English classroom (see excerpts 6 - 7). 
 
Excerpt 6. Questionnaire, Question 12. 
 
Excerpt 7. Story 3. 
Students demonstrated certain level of awareness in the use of ICC skills such attitudes 
and behaviours. Although, it is a bit risky to give account of the level of awareness achieved 
during this study in the preliminary need analysis, participants reflected insights in regards to the 
importance of getting familiar with cultural aspects, but they did not know the implications that 
learning about culture may have for their own identity construction and social interaction in their 
near contexts. In this line, it is possible to assert that participants at the beginning of the process 
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had a mono-cultural level as they still have preconceptions and stereotypes about foreign 
cultures; at the end, they reached an intercultural level since they acquired some culture 
knowledge that enabled them to analyse differences and similarities among cultures (Oliveras, 
2000). However, this study was not focused on analysing the level of awareness reached by the 
participants, as this was not the priority in this small scale research study. 
5.3.2.1.2 Evidence of the use of ICC skills through writing. 
When foreign language students undertake writing activities, they usually feel frustrated 
and fearful since they do not have enough fluency or accuracy to create a text (Cheng, 2004). For 
this reason researchers decided first, to implement the free writing methodology to help students 
overcome these limitations in terms of language use; second, to design a rubric to assess the 
narrative texts. However, as the focus of the writing was to go beyond the form (Hillocks, 2005), 
this research study concentrated more on the content to evaluate participants ICC skills. With 
this in mind, participants used language to build a world vision; language became a resource for 
demonstrating understanding, expressing meaning, and interacting with others. Moreover, 
language helped participants to make connections among social communities, reflecting upon 
different cultural aspects. Finally, language allowed learners to build their own identity and their 
identity in a group. 
Even though language was enhanced in terms of discourse, researchers cannot prove an 
improvement in their writing skills due to the fact that participants did not have enough tools to 
write narrative texts (for example, awareness in the structure). Consequently, free-writing was 
the approach used in this research study as it facilitated the writing process. This is conceived as 
a spontaneous mental process without worrying about the appropriateness of the words (Elbow, 
1998), such mental burden is regarded as the main source of the writer’s block. This strategy 
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allowed researchers to lower participants’ levels of anxiety, helping them focus on the content 
rather than on the form, empowering them to express their thoughts regarding the different 
topics. The results of using this approach are evidenced in the categories as follows. 
Effective communication through interaction 
Being aware of how negative actions can affect communication and interaction is one of 
the central aspects participants reflected in their stories. In excerpt 8, it can be seen how 
individuals, who reflect upon the consequences their actions can have, have the capability to re-
evaluate their behaviour and restructure their response for future situations (Byram, 1997). 
 
Excerpt 8. Story 2. 
Likewise, it is displayed what happens when individuals are not sufficiently instructed on 
ICC skills. In this story, a boy thought that fighting with others could be the solution to 
overcome his problems. In many cases, another perspective is necessary to become aware of the 
changes that have to be done on behaviour to be more effective communicators in different 
interaction situations. Finally, considering the recognition of cultural aspects as essential part of 
effective communication and interaction, participants demonstrated awareness when reflecting 
about respect and tolerance as key aspects for this to happen. These aspects can be observed in 
excerpt 9. 
 
Excerpt 9. Log Entry 1 
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Cognitive flexibility  
The ability to recognise the other individuals, bearing in mind their attitudes, behaviour 
and viewpoints are essential aspects within ICC skills (Pusch, 2009). In this regard, the 
participant gave evidence of being flexible when a person faces difficult times and situations by 
choosing the problem solving strategy that best met his/her purposes. Excerpt 10 showed how 
this recognition gave the chance to be flexible in accepting, respecting and comprehending 
others’ viewpoints. 
 
Excerpt 10. Story 3. 
On the contrary, excerpt 11 revealed avoidance as a way to face problems. ICC skills 
were not applied and thus, the lack of flexibility might prevent this individual to have positive 
approaches when interacting with others. In this sense, the participant demonstrated a lack of 
social relaxation since she is not comfortable with sharing points of view with others (Rubin & 
Martin, 2009). 
 
Excerpt 11. Artifact 2. 
As part of participants’ cognitive flexibility, they also demonstrated a capability of 
analysing and evaluating situations. This is a key aspect when applying ICC skills. 
Discrimination due to racism, bullying, displacement, elderly, handicapping, neighbours, 
appearances, gangs, and personal capabilities were some of the topics that participants brought 
up for analysing and evaluating in their writing. 
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This research study showed that participants were able to analyse and conclude that no 
matter the differences between cultures, there are things that are essential for every human being 
for living together in harmony (excerpt 12). 
 
Excerpt 12. Story 2. 
In excerpt 13, the participant evaluated the importance of three values: organisation, 
punctuality and education in the process of becoming a powerful country. This viewpoint 
reflected an understanding of one of the ICC aims in regards to find the self in a societal context 
(Byram, 1997). The participant extrapolated this conception to the necessity to adopt a different 
behaviour as a country if cultural and socioeconomic changes are expected. 
 
Excerpt 13. Log Entry 1. 
When analysing and evaluating situations, a significant attitude is being tolerant. This 
was a skill that participants acknowledged to have reinforced the most, and which at the same 
time, helped them to be better citizens. This can be observed in the excerpt 14 when the main 
character of this story decided to solve his problems by applying the concept of tolerance and 
teaching it to others, giving the ones involved in the conflict, the opportunity to be better human 
beings. 
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Excerpt 14. Story 2. 
Showing signs of tolerance is essential to solve conflicts and hold effective interactions 
with others as evidenced in excerpt 15. In addition, in this story the recognition of the uniqueness 
and the power that joining strengths may have in reaching a common goal tested this 
participant’s ICC skills, and specially, the ability to respect others. 
 
Excerpt 15. Story 1. 
Another relevant aspect when analysing and evaluating situations is the demonstration of 
empathy. By understanding others, and being empathetic towards their ideas or emotions, it is 
possible to build up better relationships, reflecting a better self-image (Byram, 1997). Excerpt 16 
showed how empathy was taken as an improvement tool for the individual performance. In the 
story the main character helped others to comprehend the importance of understanding 
differences among people by making characters to be in someone else’s shoes to understand each 
other better. This is defined as empathy (Brown, 2007). 
 
Excerpt 16. Story 2. 
Cognitive flexibility was also demonstrated by the capability to adapt thinking. When 
dealing with ICC, a person needs to be open-minded and able to adapt to different cultural 
values. These are survival strategies that allow recognising individualities and capabilities, as 
shown in excerpt 17. 
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Excerpt 17. Story 2. 
In the same sense, using conflict resolution strategies promote better relationships, and 
require that people have appropriate attitudes to generate positive changes in different real 
situations. 
Finally, cognitive flexibility is a component of critical thinking, and it is also considered 
an ICC skill (Yuw & Ning, 2015). In this way, excerpts 12 to 17 are evidence of the ICC skills 
and critical thinking fosterage since students were able to take clear stances in relation to 
different topics and situations regarding conflicts resolution and tolerance. 
5.3.2.1.3 Demonstration of a sense of knowledge and identity 
Recognising strengths and weaknesses and having a clear definition of the self and a 
strongly defined role within a group, is important for ICC. Thus, having contact with another 
culture or social group should not disrupt what the individual thinks of himself/herself or what 
makes him/her unique (Kim, 2009). Participants recognised that if identity is not strongly 
formed, it can be overridden or distorted when interacting with other people or other cultures. An 
evidence of this appreciation is shown in excerpt 18. 
 
Excerpt 18. Artifact 4. 
Similarly, they acknowledged the importance of having the opportunity in the English 
classroom to know better the self so they can discover different perspectives and interpretations 
about themselves. This can be seen in excerpt 19. 
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Excerpt 19. Questionnaire, Question 13. 
Recognition of the self-concept 
One important aspect in having a clear definition of the self is accepting and recognising 
the differences of the others since individuals have a better sense of their own identity when they 
interact with others. The finding in excerpt 20 evidenced that weak self-concept can be 
influenced positively or negatively by cultural and social exchanges. Individuals may not be able 
to recognise themselves when being immersed in different contexts, which may lead them to 
have difficulties when interacting. 
 
Excerpt 20. Artifact 4. 
However, excerpt 21 demonstrated the influence that the environment may have over 
identity and how being different can exclude individuals from a social group. As a consequence, 
being culturally competent requires having a group identity and sharing viewpoints within a 
group to be accepted (Byram, 1997). 
 
Excerpt 21. Log Entry 2. 
The relation among the described categories can be observed in Figure 3. 
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Figure 3 Selective coding 
5.3.2.2 Core category. 
Once having analysed data and obtaining the codes and categories, the core category of 
the research study was identified as: Narrative texts to evidence the recognition of cultural 
awareness, cultural skills and identity perceptions in ICC. Writing stories is an exercise that 
helps learners to develop cultural imagination (Usó & Martínez, 2008). In this sense, they could 
be able to comprehend, analyse and reflect upon cultural differences that can somehow shape 
their world vision. Similarly, once students were prompted to recognise the ICC skills needed to 
relate with others, creating narrative stories with cultural focus demanded from them to inquiry 
about cultural aspects, put themselves in the shoes of other people, and to see the world with new 
lenses (Kearney, 2010). When writing narratives, individuals have to imagine the situations the 
characters are immersed in, and reflect upon the choices they have to make. By the same token, 
students do not only become more critical regarding their contexts, but also they can identify 
themselves within the stories (Kearney, 2010). Therefore, giving students the opportunity to 
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express and tell their own stories is a way to recognise the value of what they have learnt in the 
classroom, taking advantage of their knowledge and understanding about what they have 
experienced regarding culture and citizenship in their own lives. 
Furthermore, when students put into practice what they have learnt, it facilitates the usage 
of that knowledge in other situations making learning meaningful and long lasting. In this sense, 
life-long learning skills are being implemented so that learners may realise the importance of 
using what they learn in their real contexts. 
One of the most significant advantages when using narrative texts is the possibility to 
allow learners to represent and build their self-concept (Bruner, 1994). In addition, the use of 
stories as a way to help students to comprehend how their identities are shaped (Coffey & Street, 
2008) was evident when they had the opportunity to reflect upon different topics. Finally, 
participants played an active role in the process of building their identity when writing in some 
occasions about them and about situations that are closely related to their reality, as depicted in 
earlier studies (such as of Coffey & Street, 2008). 
5.4 Conclusion 
The results of this research study allowed concluding that participants made appropriate 
use of the ICC skills to communicate. Thus, they expressed their feelings, ideas, and concepts 
about what they knew and got to know about cultural aspects. In this regard, they had the 
opportunity to analyse aspects of their culture and were able to contrast them with other ones 
even in their own country. For instance, they acknowledged the importance of doing research 
before travelling to a country and being well informed about how to approach similarities or 
differences among cultures; additionally, the importance of recognising the different strategies 
people use to solve their problems and how to adjust their behaviour accordingly.  
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Moreover, results proved the effectiveness of the use of free writing narrative texts as a 
way to reinforce the concept of the self and the other. Narratives enhanced communication and 
interaction not only in L2, but in L1; participants felt confident writing their thoughts in English 
despite of the structural problems they had. Besides, using literature circles and storytelling 
fostered critical thinking as participants applied lower and higher order thinking skills that 
benefited both L1 and L2 language and discourse skills. 
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Chapter 6: Conclusions and Pedagogical Implications 
6.1 Introduction 
This research study aimed at finding evidence of the ICC skills through the use of 
narrative texts. Developing ICC skills requires to be recognized in EFL contexts, so that learners 
can be able to communicate effectively with people from different cultural backgrounds (Byram, 
1997). Writing narrative texts based on different cultural aspects encouraged participants to 
apply different strategies to get to know other cultures, while they reflected upon effective ways 
to solve conflicts and constructed own identity and citizenship skills. 
6.2 Comparison of results with previous studies’ results 
This study focused on analysing what happens to ICC when storytelling to implement the 
writing of narrative texts is used with B1 EFL tenth-graders. In addition, effects of literature 
circles and storytelling tools in the ICC recognition when reflecting upon topics such as culture, 
tolerance and conflict resolution, were analysed. 
The main discoveries in relation to the use of literature circles and storytelling tools were 
that these proved to be effective for getting evidence on participants’ perceptions and insights 
when applying ICC. On one hand, literature circles helped learners expressing themselves in a 
natural way by providing students with the opportunity to use the language in a stress free 
environment. On the other hand, reading stories from diverse parts of the world enhanced 
participants’ exploration of different countries and their cultures, instilling their curiosity to learn 
from and about other cultures. This statement supports what studies have mentioned regarding 
the use of literature circles when applying ICC in the classroom, since these boost in the students 
a sense of being more socially responsible (Garrison, Forest & Kimmel, 2014). 
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Although this tool is commonly used for getting meaning while thinking critically about 
the contents of a text, this research study revealed that this was also effective in providing 
learners with the necessary input for writing short narrative texts. Input provided by this tool 
reinforced the concepts participants had learnt during the orientation stage of each session, 
enabling them to have more background to enrich their stories. 
Likewise, by using storytelling in this study, participants could explore different aspects 
of ICC skills. Furthermore, the implementation of this tool helped learners in the improvement of 
their critical thinking skills. Research studies regarding the use of this tool for ICC fosterage, 
show that this is effective to help students to express thoughts orally about their actions, draw up 
similarities and differences among cultures, and build up identity (Coffey & Street, 2008; 
Doganay & Maksut, 2013; Logioio, 2010; Porras, 2010). However, even though storytelling has 
been used to foster speaking and reading skills, this research study applied this pedagogical tool 
in a different way because students had the opportunity to create their own stories in a written 
way. 
Regarding writing narrative texts, findings indicated that these evidenced the growth of 
cultural awareness since participants recognised the importance of knowing the culture to be able 
to communicate effectively with the others and respect them. At the same time, participants 
showed a growth in cultural skills as they demonstrated willingness to change and to be more 
tolerant and empathetic when interacting with others, and a change in perception about their own 
identity. It is important to mention that narrative texts were the result of combining two different 
tools and were the expected outcome at the end of the process. Even though narrative texts have 
been used in different fields as a way to express feelings and emotions in personal experiences or 
accounting for historical events (Alsobrook, 2014; Kearney, 2010; Ordoñez, 2010; Thomas, 
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2014), researchers expected that participants reflected on their understanding regarding different 
cultural aspects studied throughout the implementation by using this tool. 
6.3 Significance of the results 
Taking into account the context where this research was developed, the possibility to 
continue applying this methodology could decrease the schools’ reports regarding bullying and 
discrimination, as students could continue being trained on the different strategies to solve 
conflicts and on raising their tolerance levels. In this sense, findings evidenced that these kinds 
of problems and the participants willingness to find strategies to solve conflicts, being 
cognitively flexible, can be explored within the English classroom to improve the school 
environment. Furthermore, it could be advisable to consider the importance of including ICC 
skills at cross-curricular level and in the English syllabus in a formal way. 
For the Colombian educational system, it is strongly recommended to reinforce the 
development of the local and national policies regarding the inclusion of citizenship and cultural 
diversity topics in the schools. Moreover, it is necessary to encourage and support students in the 
construction of their own identity to recognise and appreciate their traditions, cultural values and 
viewpoints, so that they can have healthy relationships with others (Hollyday, Hyde & Kullman, 
2004). Thus, studies of this kind should be continuously developed.  
On the other hand, this study took into consideration cultural perspectives from not only 
countries of the inner circle, but of the outer circle (Kachru, 1992). This means learners need to 
acknowledge that there are other non-native learners like them who use English for wider 
communication. Moreover, they need to recognise that learning about different cultures help 
them to avoid stereotyping which can affect people relationships. 
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Finally, this study greatly benefits ELT community, by suggesting the use of tools like 
literature circles, storytelling and narrative texts, to train students to be better citizens who 
respect differences and tolerate others. This could probably support other teachers’ ideas about 
developing awareness beyond the academic field to educate useful human beings who can 
transform the society. ELT community should consider including writing narrative texts as part 
of their methodology because it provides a better understanding of the students’ close 
environments, and possible situations they might be concerned about. 
Using the SOLO taxonomy for analysing data is highly recommended since learning 
outcomes can be objectively set and tracked during the learning process. As a result, it is 
advisable for teachers when setting meaningful learning goals to have clear criteria at the 
moment of assessing. 
6.4 Limitations of the present study 
At the time of implementing literature circles and storytelling tools in the English 
classroom, teachers probably face different difficulties. In this research study, time allotted for 
the pedagogical intervention could not be accomplished because of the extra activities that each 
school had to comply with, unexpectedly. Consequently, there were long periods of time where 
participants and researchers could not meet. This caused that the learners confused the topics. 
Teacher-researchers could tackle this situation by reviewing the topics at the beginning of each 
session. 
Taking into consideration that this research study took advantage of technological tools, 
such as Storybird and World stories, participants got distracted by the use of other web sites 
different from the ones required for the class. This situation could be overcome by training 
students to learn how to use the net, so they can be more aware of the advantages to use it for 
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learning purposes. Moreover, establishing clear rules for the appropriate use of technology in the 
classroom is advisable. 
In regards to the writing of narrative texts, learners had problems organising their written 
production. As a result, it was truly tough to comprehend students’ ideas and perceptions at the 
analysis stage. To overcome this situation, teaching students the writing process of narrative 
texts could support their performance when expressing in a written way. 
Finally, due to the fact that students’ ability in speaking was not as well developed as 
reading or writing, certain discussions were done in Spanish. Even though, the use of the mother 
tongue allowed students to express freely and share their reflections and personal experiences, 
which definitely, enriched participants’ learning process and development of ICC skills. To 
encourage learners to use more English in the classroom, researchers could instruct them in the 
use of cohesive devices and useful expressions they may use for everyday situations. 
6.5 Further research 
Although this research study evidenced ICC skills growth to some extent through the use 
of narrative texts, further research should investigate the implications of the written narrative 
texts in the students near contexts. It would be interesting to observe how the conflict resolution 
strategies are applied in the students’ real lives, and their impact on their families and 
relationships. 
Besides, it would be advisable to conduct a research based on the need to train students in 
the process of writing narrative texts as a strategy to communicate feelings and ideas. In this 
regard, as EFL learners have problems in the text production, it would be profitable to tackle 
these difficulties and enlighten them to explore their ability to create narrative or even poetry 
pieces in English. 
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6.6 Conclusion 
Although this was a small scale research study, students were able to overcome their lack 
of knowledge about what culture means and implies for their own identity and citizenship skills 
construction. This difficulty was addressed by creating opportunities for the students to reflect 
upon cultural aspects through the writing of narrative texts, giving evidence of a raise in their 
development of ICC. 
Results allowed researchers to conclude that including ICC in the classroom is vital. 
Consequently, teachers need to provide educational environments where cultural aspects play an 
essential role in the process of building identity. Thereby, learners are required to be able to act 
according to a globalised world which demands being aware enough to respect others and 
communicate effectively, no matter their ideology, race, gender or beliefs. This world demands a 
transformation in the educational field; a change focused on the development of the person rather 
than on the academic skills. If teachers do not address intercultural competences, learners would 
be unable to comprehend the differences or assimilate them, and would be incapable of adjusting 
their behaviour according to specific situations and contexts. ICC is a way to fight against 
inequity and the lack of tolerance. It is recommended the use of ICC in the English classroom to 
empower students so they can let their voices be heard and become better citizens to transform 
their social contexts in a positive way. 
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Appendix A: Consent letter 
Santafé de Bogotá, mayo de 2014 
 
Señor 





Asunto: Carta de consentimiento 
 
Apreciado padre de familia: 
 
Como parte de los estudios que me encuentro realizando actualmente en la Universidad de la Sabana, me remito a 
ustedes para solicitar permiso y consentimiento para involucrar a su hijo/a dentro del proceso de investigación 
“Análisis de la competencia comunicativa intercultural, a través de la escritura de textos narrativos” que llevaré a 
cabo a lo largo de este semestre y durante todo el próximo año. 
 
Es importante mencionar que el proyecto se realiza no sólo para mejorar los procesos de aprendizaje de lengua 
extranjera dentro de los grados que tengo a cargo, sino también como requisito de grado de la Maestría en Didáctica 
del Inglés con Énfasis en Ambientes de Aprendizaje Autónomo. 
 
Debo aclarar que durante dicho proceso de investigación, los estudiantes involucrados no estarán obligados a 
desarrollar actividades con las que no se sientan cómodos. Así mismo, debo hacer énfasis en que las producciones 
desarrolladas por su hijo/a durante el periodo de investigación no tendrán incidencia en la nota parcial o final de las 
asignaturas a mi cargo y que la identidad de su hijo/a será protegida en todo momento pues esto hace parte de un 
trabajo académico y los resultados de la investigación serán compartidos con otros docentes de inglés. 
 
Además dentro del proceso de investigación realizaré talleres y tomaré notas sobre aspectos relevantes para la 
investigación y los estudiantes llevarán un registro de sus aprendizajes, actitudes, entre otros, los cuales servirán 
como medios de recolección de datos, con el fin de determinar las mejores acciones a tomar para mejorar los 
procesos de enseñanza-aprendizaje dentro y fuera del salón de clases. Cabe anotar que se realizarán de forma 
escalonada durante este y el próximo año. 
 
Teniendo en cuenta lo anterior, me permito solicitar su consentimiento para llevar a cabo el proceso de recolección 
de datos y aplicación de diferentes instrumentos y materiales involucrados en el proyecto de investigación. 
 
Agradezco de antemano su colaboración y participación. 
 
_____________________________   Autorizo, 
Nombre del investigador     __________________________ 
c.c.       Nombre 
 
      __________________________ 
      Firma 
 
      __________________________ 
      c.c. 
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Appendix B: Artifacts 
B.1 Sample of workshop about Kakuma culture 
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B.2 Sample of workshop for literature circles demonstration 
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Appendix D: Sample of stories 
 
Bechara, M.F. (Author). (2014, October 28). School of world cultures. [First tale] 
Retrieved from https://storybird.com/books/school-of-world-cultures/?token=dyfuytg7u4 
 
Mesias, A. (Author). (2014, October 27). The path of tolerance. [Second tale]. 
Retrieved from http://storybird.com/books/the-path-of-tolerance/?token=erqdf5jj46 
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Appendix E: Questionnaire 
E.1 Sample of questionnaire questions 1 to 6. 
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E.2 Sample of questionnaire questions 7 to 14 
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Appendix F: Open survey 
Contesta las siguientes preguntas con total sinceridad. Ten en cuenta tus 
experiencias en tus clases de inglés a lo largo de tu vida escolar o fuera de 
ella. 
 
1.  ¿Has considerado alguna vez, cómo la cultura puede influenciar en el 
modo de actuar de una persona? 
a. Siempre 
b. Frecuentemente 
c. Algunas veces 
d. Casi nunca 
e. Nunca 
 
2. ¿Cómo crees que se relacionan las personas de diferentes regiones de 
Colombia? 
f. Igual que en Bogotá 
g. Con varias similitudes que en Bogotá 
h. Con varias diferencias que en Bogotá 
i. Totalmente diferente que en Bogotá 
 
3. ¿Cómo crees que se relacionan las personas en otros países? 
a. Igual que en Colombia 
b. Con varias similitudes que en Colombia 
c. Con varias diferencias que en Colombia 
d. Totalmente diferente que en Colombia 
 
4. ¿Has tenido contacto con textos relacionados a la cultura inglesa? 
a. Nunca 




5. ¿Consideras importante aprender sobre otras culturas en tus clases? 
a. Sí 
b. No 
c. Me es indiferente 
 
6. ¿Tienes algún conocimiento sobre culturas de habla inglesa? 
a. Sí 
b. No 
c. Muy poco 
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7. ¿Te gustaría aprender sobre la cultura de otros países en tus clases de 
inglés? 
a. Sí  
b. No 
c. Me es indiferente 
 
8. Si tuvieras la oportunidad de aprender sobre otras culturas te gustaría 
hacerlo por medio de: 
a. Lecturas 
b. Videos 
c. Conversaciones de otras personas 
d. Otro, cuál ____________________________ 
 




c. Cultura General 
d. Otros, cuáles __________________________ 
 
10. Si tuvieras la oportunidad de aprender sobre un país de habla 
inglesa en especial, ¿cuál preferirías? 




e. Otro, cuál ______________________________ 
  
ICC AND NARRATIVE STORIES 99 
Appendix G: Cultural concepts 
G.1 Worksheet for matching concepts and definitions related to culture. 
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G.2 Answer sheet for definitions and concepts matching worksheet 
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Appendix H: Lesson plan model for orientation sessions 
Date and Time: July 14 to 18 
Teachers: Liliana Muñoz, Ana María Niño, María Eulalia Guerrero 
Schools: El Porvenir, Jaime Pardo Leal, José Joaquín Casas 
Level: B1 
Objectives: 
To activate students’ prior knowledge of what culture means and help them to be familiar with 
aspects that characterized the regions of Colombia, being able to compare and differentiate each 
one of them. 
 
Stage Aim Procedure Time and 
interaction 
Comments 








Students will play a matching game in 
which they have to join the pictures 
with their corresponding word. 
15 min 
T - S 
The images 








Presentation To engage 
students 
with the new 
topic: What 
is culture? 
Students will watch the videos 
https://www.youtube.com/watch?v=3Z
PzNVwgjVI (2´27´´) and 
https://www.youtube.com/watch?featu
re=player_embedded&v=G8drFMdoM
80 (2´30´´). Then will talk about what 
they understand and think about them. 
20 min 
S – Ss 
The videos 
might be a 






















The students will read a text regarding 
different aspects of Colombian Culture 




S – Ss 
The reading 
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Students will be prompted to share 
their understanding about the reading 
by observing some pictures about 
different Colombian regions. 
15 min 
T - Ss 

















Wrap Up To share 
students 
ideas about 
What is it to 
be 
Colombian. 
Students will be prompted to complete 
in pairs a parallel between different 
Colombian regions in order to 
determine what it is to be Colombian. 
10 min 
Ss – Ss 
This exercise 
wants to drive 
the students to 
use their prior 
knowledge 
with the one 
presented in 
the reading to 
be able to get 
acquainted 















The students will be invited to finish 
watching the video 
https://www.youtube.com/watch?v=3Z
PzNVwgjVI at home. 
5 min 
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Appendix I: Lesson plan model for literature circles 
Schools: El Porvenir, Jaime Pardo Leal, José Joaquín Casas. 
Level: B1 
Objectives: 
 Model different literature circles’ roles to make the students active participants during all 
the activities proposed for each stage. 
 Help participants perform each literature circle’ role, analysing and discussing the story 
read. 
 
Stage Aim Procedure Time and 
interaction 
Comments 





Teachers will show flashcards 
in order to activate prior 
knowledge regarding the 
different literature circles’ 
roles. 
5 min 
















Students will surf the web page 
http://www.worldstories.org.uk/ 
in order to choose the story for 
the first cycle. 
5 min 









Study To fill out the 
worksheets 
according to 
the story read. 
Each member of the group will 
read the story and develop the 
activities. 
40 min 







based on each 
literature role. 






Students will be prompted to 
share what they read. Then, 
they will discuss the questions 
suggested by the luminary role. 
30 min 
T - Ss 






make an effort 
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groups played in 
relation to each 




















Follow up To invite 
students to take 
advantage of 




remember how to 
use different on-
line dictionaries 








having a better 
comprehension 
of the stories. 
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Appendix J: Lesson plan model for storytelling 
Date and Time: August 4 to 8 
Teachers: Liliana Muñoz, Ana María Niño, María Eulalia Guerrero. 
Schools: El Porvenir, Jaime Pardo Leal, José Joaquín Casas. 
Level: B1 
Objectives: 
 Remember the basic concepts of culture and identity in order to create the story. 
 Train students in the use of the web 2.0 tool storybird to write their own narrative text. 
 




Warm up To watch a 
video in 









Students will watch a video named: 10 surprising 
ways to offend people in other countries. 
https://www.youtube.com/watch?v=UTE0G9am
ZNk. 
Then, some students will share their perceptions 
regarding the video. 
10 min 















Teachers will show a power point presentation in 
which students have the opportunity to share 
what they remember. 
10 min 
















Teachers will show how students can use the 
web 2.0 tool named storybird in the creation of 
the stories. For such purpose, they will model 
each step. 
30 min 
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Practice To practice and 




organise the class 
in groups of three. 
Students will open 
an account in 
storybird and surf 
the tool to get 




T - Ss 
Ss – Ss 
The activity allows 
the teachers to 
provide feedback 
and solve any 
doubt during the 
process. 







Students will solve 
a workshop in 
which they reflect 











and take a clear 
stance regarding 
the effect of 
culture taking into 
account different 
aspects. 
Follow up To remember due 
date for 
completing the 
writing of the 
stories. 
Teachers will 
show an example 




T - Ss 
These suggestions 
will allow students 
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Appendix K: Conflict definitions 
 
Retrieved from http://www.merriam-webster.com/dictionary/conflict 
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Appendix L: Conflict resolution strategies 
 
 
Retrieved from http://smallbusiness.chron.com/five-types-conflict-resolution-strategies-19251.html 
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Appendix M: Matrix 
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